Advancing Equity with
Family Engagement




Gresham-Barlow Administrator Norms

| will listen, validate, value and support BIPOC and marginalized perspectives

| will hold myself and others accountable to our norms while giving grace

| will engage in conversations about race without questioning why we are
talking about race

| will check my defensiveness and be aware of my own privilege

We will create and build a shared ownership of antiracist/equity work with a
heavier responsibility on white/privileged educators

Norm Process Evaluation Form



https://docs.google.com/document/d/1hTbZLt-xfR7kga0cqGhDWuLmpoyOAAGCU6o9KLk1gcE/edit?usp=sharing

Advancing Equity with Family Engagement

Wh Deepening relationships, partnerships, and engagement with
Y families is critical to achieve equitable outcomes and build
healthy and inclusive school and district systems.

What Strategically update and revise family engagement plans in
each of our schools to develop a more inclusive experience for
families.

How Understand how a focus on Rightful Presence work
alongside adaptive leadership approaches to operationalize
our inclusion work.



Why
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Sticky Note Warm Up

Brainstorm family engagement events, activities,
opportunities at your school.

Write one event on each sticky note.
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Rightful Presence

The SWIFT 10 Point Paradigm

SWIiFT

Rightful Presence

We believe an environment conducive to
learning and personal growth is
established first and foremost through the
cultivation of a culture of true belonging.
Efforts toward that goal must begin with
the presumption of the rightful presence
and inherent value of the disenfranchised.
Inclusion efforts alone cannot bring about
substantial change because they adhere
o the same guest/host power dynamic
that serves to normalize the existence of a
group who is “invited” and a group with
the power to invite.

Decolonized Perspective

We believe in cultivating an educational
environment that utilizes language and
principles derived from pluralistic
interpretations of the human experience.
We reject the marginalizing influence of a
predominantly Eurocentric perspective
within education. From curriculum,
pedagogical tools and practices, and
school traditions, to extracurricular
programs, and disciplinary policies, a
strategy that inoculates against
disenfranchisement and social
dominance is crucial.

Collective Identity

We believe societies are strengthened by
the ability to build solidarity between
social groups. We recognize that the.
intersections of race, ability, ethnicity,
gender, religion (or spiritual preference),
economic status, sexual orientation,
nation of origin, age, and immigration
status create unique identities and
experiences within society that must be
centered in the design of policy and
practice. Our collective identity is, in
essence, a collection of identities; a
relational personhoos

Tell the Whole Story

We believe an honest and comprehensive
representation of the past and present
must include both the contributions and
grievances of historically marginalized
identities, as well as a transparent
account of the revisionist policies of
previous generations. Editing, or
selectively omitting the stories,
achievements, and noteworthy events of
societal groups amounts to cultural
erasure. Identities robbed of tangible
evidence of existence fall victim to
violence and structural oppression.

Essential Human Need

We believe an environment conducive to
learning includes attention and priority
given to the fundamental needs of the
human body. Though many students
must overcome these obstacles every day,
academic endeavor can be difficult
without access to food, clean water,
adequate shelter, proper clothing, and
physical protection.

This point answers the question:
“can 1 live?”

Kincentric Systems

of Engagement

We believe strong systems of
engagement within education should act
and feel more familial than institutional.
Healthy familial relationships include
acceptance, forgiveness, and an
unspoken dedication to support through
the journey of life. Providing an
interconnected and enriching journey
through education is as important as
achieving academic goals.

Educator/Student
Connectedness

We believe moments of genuine
educatorstudent connection are the
lifeblood of a thriving educational body.
These moments should occur as often
and as meaningfully as possible, as they
foster feelings of inspiration, belonging,
joy,and love. These feelings translate into
job satisfaction in educators and
emotional wellbeing in students.

0
L7
U
Safety, Security, Freedom

We believe an environment conducive to
learning includes attention and priority
given to the emotional needs necessary
for a balanced and healthy life. Attention,
compassion, support, validation,
encouragement, and love create an
environment that supports students’
academic endeavors,

This point answers the question:
“Do | want to live?”

Diverse K ]

We believe in actively seeking out ways of
knowing and seeing that exist
independently of dominant systems of
authority. Traditional methods of data
collection, analysis, and enacting change
often lack the proper context provided by
an equity-forward lens.
Research-informed practices that call into
question both the authorship of accepted
knowledge systems and the
sociohistorical implications of those
systems is crucial work in fostering justice
in education.

Ecosystem

We believe any endeavor to build equity
within education must prioritize the
healing of sociohistoric wounds. Current
and past policies of discrimination,
disenfranchisement, and violence within
education have done lasting damage to
generations of individuals and
communities. Nurturing a healthy and
sustainable educational ecosystem
necessitates a collective paradigm shift that
reorients us in such a way as to reveal our
shared and inextricably linked humanity.

“I celebrate teaching that enables
transgressions - a movement
against and beyond boundaries. It is
that movement which makes
education the practice of freedom.”

- bell hooks

We believe an environment conducive to
learning and personal growth is
established first and foremost through the
cultivation of a culture of true belonging.
Efforts toward that goal must begin with
the presumption of the rightful presence
and inherent value of the disenfranchised.
Inclusion efforts alone cannot bring
about substantial change because they
adhere to the same guest/host power
dynamic that serves to normalize the
existence of a group who is “invited”
and a group with the power to invite.

swiftschools.org




Technical vs. Adaptive

The single biggest failure of leadership is to treat
adaptive challenges like technical challenges.

Technical Challenges

N

Easy to identify

2. Often lend themselves to quick and easy
(cut-and-dried) solutions

3. Often can be solved by an authority or expert

4. Require change in just one or a few places; often
contained within organizational boundaries

5. People are generally receptive to technical
solutions

6. Solutions can often be implemented
quickly—even by edict

Adaptive Challenges

1.

2.

Difficult to identify (easy to deny)

Require changes in values, beliefs, roles,
relationships, & approaches to work

People with the problem do the work of solving it

Require change in numerous places; usually cross
organizational boundaries

People often resist even acknowledging
adaptive challenges

“Solutions” require experiments and new discoveries;
they can take a long time to implement and cannot be
implemented by edict

sw. F T Adapted from Heifetz & Laurie (1997) & Heifetz & Linsky (2002) swiftschools.org



Gresham-Barlow Equity Lens

Who are the racial/ethnic & underserved groups affected? What is the potential impact of the resource
allocation & strategic investment to these groups?

Does the decision being made ignore or worsen existing disparities or produce other unintended
consequences? What is the impact on eliminating the opportunity gap?

How does the investment or resource allocation advance student mental or behavioral health and
well-being and/or increase academic achievement and address gaps in opportunity?

What are the barriers to more equitable outcomes? (e.g. mandated, political, emotional, financial,
programmatic or managerial)

How have you intentionally involved stakeholders who are also members of the communities affected by
the strategic investment or resource allocation? How do you validate your assessment in questions 1,2,37?

How will you modify or enhance your strategies to ensure each learner and communities' individual and
cultural needs are met?

How are you collecting data on race, ethnicity and native language?

What is your commitment to professional learning for equity? What resources are you allocating for
training in culturally responsive and sustaining instruction?




IGNORE

Protecting School,
District, Regional
Interests

Unintended Impact
to Consider:
Marginalizing
Communities

Deny access to
decision-making
processes

LEVELS OF COMMUNITY ENGAGEMENT

INFORM

STANCE TOWARDS COMMUNITY

CONSULT

INVOLVE

COLLABORATE

INTENTION & UNINTENDED IMPACT TO CONSIDER

Keeping
Communities
Updated

Unintended Impact
to Consider:
Placating &
Underestimating
Community Wisdom

Provide students,
families &
community with
relevant information
for them to support
district, school or
regional goals

Receiving
Community Input

Unintended Impact
to Consider:
Tokenizing &
Gatekeeping
Community
Engagement

Meaningfully
Engaging Community
Voice

Unintended Impact
to Consider:
Community Voice is
Not Heard

COMMUNITY ENGAGEMENT GDALS

Gather input from
students, families &
community without
including them in
decision-making

Ensure students,
families &
community needs
and assets are
integrated into
applicant process &
planning

Collaborating and
Sharing Power with
Communities

Unintended Impact
to Consider:
Collaborative Process
Derailed by Power
Dynamics & Lack of
Relational Trust

Ensure student,
family & community
capacity play a
leadership role in
implementation of
decisions
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DEFER

Communities Drive
and Own the Work

Unintended Impact
to Consider:
Sovereignty and Core
Agreements are Not
Honored

Foster lasting
educational equity
through community-
driven schools that
are culturally rooted
and responsive to
whole and sovereign
people and
communities




What




Reflection & Discussion

Analyze family participation data in your school:
m  \Who comes to the events/meetings/opportunities provided?
m How do you know who is responding/attending/participating?
m  \Who answers the surveys?
m  Who is determining/monitoring “who is coming”?



Reflection & Discussion

|ldentify groups who are not showing up in the data as frequently or are
not as engaged in your building. These are your focal groups.

What's going well in serving our focal groups? (celebrations)
Are there groups for whom some strategies do not work? (gaps)
What strategies could involve more participants from focal groups?
|s there work to communicate out to those who did not participate?
What might that look like?



Place vour sticky notes on the continuum.

Find 3 people that were not in your group
lo share what vou notice and wonder
about the resulls.




How




Small Group Discussion & Planning
Review your SIP Goals for Family Engagement through the lens of the
Engagement Continuum

Action Plan - Pick one to two things that have been more technical in
nature and work to make it more adaptive.

How can you enhance your level of engagement to encourage
authentic engagement with your focal groups?

What are your next steps? How/what will you share with your building
team? What will you do in the next 4-8 weeks?



Next Steps:
> Work with your building teams to implement a change.

> Be prepared to share your shifts and reflection on how it
went at our January 8th meeting.

Helpful Resources
ODE Engagement Toolkit (Appendix A)
ODE Engagement Modules - Canvas Course
Technical vs AdaptivesVisual - new resource

Norm Process Debrief


https://www.oregon.gov/ode/StudentSuccess/Documents/ODE_Integrated%20Guidance.pdf
https://ode.instructure.com/courses/417/pages/2-dot-1-levels-of-community-engagement?module_item_id=25825
https://eastsidepathways.org/bring-the-heat/

’ Thanks. n
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CREDITS: This presentation template was created by Slidesgo, and
includes icons by Flaticon, and infographics & images by Freepik

Please keep this slide for attribution



https://bit.ly/3A1uf1Q
http://bit.ly/2TyoMsr
http://bit.ly/2TtBDfr

